Related Instruction Learning Outcomes
Assessment Report (Fall 2025 – Winter 2026)
Abstract
This report presents a synthesis of quantitative student learning outcome data and qualitative course-level assessment findings for Related Instruction outcomes assessed during Fall Term 2025 and Winter Term 2026. A total of 924 student assessment artifacts were evaluated across multiple CTE and vocational programs, with assessments aligned to the Human Relations and Computation Related Instruction outcomes. Quantitative results indicate that the large majority of students met or exceeded the learning outcomes across both outcome areas, with particularly strong performance on Human Relations outcomes. Six faculty reports from the assessment cycle reinforce these findings, highlighting generally strong student engagement, reflective attention to equity considerations, and an orientation toward continuous improvement in course design. Together, these data sources provide a comprehensive picture of student learning and instructional effectiveness within Related Instruction across the assessment cycle.
Assessment Context and Scope
The Fall 2025 – Winter 2026 Related Instruction assessment cycle included courses from multiple CTE and vocationally-aligned programs: Culinary Arts (CUL 104), Drafting and Design (DSGN 103), Education (ED 114), Mathematics (MTH 102), Psychology (PSY 202Z, PSY 228), and Veterinary Technology (VT 114). Faculty assessed Related Instruction outcomes using course-embedded assessments aligned to either the Human Relations outcome or the Computation outcome (or both, in the case of VT 114). Faculty assessed these outcomes within single sections, with the exception of PSY 202Z.
Assessment data were collected through Canvas and institutional reporting processes and include both aggregate numerical outcome results and faculty-authored qualitative reflections on student performance, equity considerations, and instructional context. All data referenced in this report are drawn from that institutional dataset and from faculty narrative submissions.
Section I: Quantitative Outcome Data
Overall Student Performance
A total of 924 student assessment artifacts were collected across the Related Instruction assessment cycle. The aggregate data reported below focus on the Human Relations outcome, which was assessed across the largest number of sections and students. Table 1 summarizes overall student performance on Human Relations Outcomes 1 and 2.
Table 1. Overall Student Performance on Human Relations Related Instruction Outcomes (% of students)
	Performance Level
	Student Count (%)
	Student Count (%)

	
	Human Relations 1
	Human Relations 2

	No Basis for Assessment
	9%
	9%

	Outcome Not Demonstrated
	1%
	0%

	Outcome Demonstrated
	13%
	12%

	Outcome Exceeded
	78%
	80%

	Total Met or Exceeded
	91%
	92%


Note: Percentages represent aggregate data across all Related Instruction artifacts in the dataset.
Overall, 91% of students met or exceeded Human Relations Outcome 1 and 92% met or exceeded Human Relations Outcome 2, indicating strong achievement across courses that assess this outcome. The rate of non-demonstration was negligible for both outcomes (1% and 0%, respectively), suggesting that limited, course-specific challenges rather than systemic barriers account for any non-proficiency observed.
Student Performance by Demographic Group
Assessment data were disaggregated by race/ethnicity, gender, and Pell eligibility to examine patterns of student performance across demographic groups. Table 2 summarizes the aggregated results for the Human Relations outcomes by demographic category.
Table 2. Student Performance by Demographic Group on Human Relations Outcomes (% of students)
	Demographic Group
	No Basis
	Not Demonstrated
	Demonstrated
	Exceeded

	Students of Color
	8%
	0%
	14%
	78%

	White
	10%
	0%
	12%
	77%

	Female
	7%
	1%
	14%
	77%

	Male
	12%
	0%
	10%
	79%

	Pell Eligible
	5%
	0%
	16%
	79%

	Non-Pell
	12%
	1%
	10%
	77%


Note: Percentages are rounded. Combined “Met or Exceeded” rates range from 87–95% across all groups.
Across all demographic groups, the substantial majority of students demonstrated or exceeded the Human Relations outcomes. Performance was notably consistent: students of color, White students, female students, male students, Pell-eligible students, and non-Pell students all showed “Exceeded” rates between 77% and 80%. Pell-eligible students showed slightly lower “No Basis” rates (5%) compared to non-Pell students (12%), which may reflect higher completion rates among Pell students in this sample. Male students showed a slightly lower “Demonstrated” rate (10%) paired with a higher “No Basis” rate (12%), though without course-level counts these differences warrant cautious interpretation. No group showed a meaningful rate of non-demonstration.
Section II: Qualitative Course-Level Assessment Findings
Six faculty members submitted narrative assessment reports across the Fall 2025 and Winter 2026 terms, representing assessments of both Human Relations and Computation Related Instruction outcomes across CUL 104, DSGN 103, ED 114, MTH 102, PSY 202Z, PSY 228, and VT 114. Several common themes emerged from these reports.
Student Learning and Achievement
The majority of faculty reported that student performance met or exceeded expectations, a finding closely aligned with the quantitative outcome data. In courses assessing Human Relations outcomes, faculty described students as demonstrating clear engagement with course content and successful completion of culminating assessments tied to the RI outcomes. DSGN 103 reported that all students met expectations, with half exceeding them. PSY 202Z and PSY 228 reported similarly strong performance, with all students in PSY 202Z meeting or exceeding the Human Relations outcome. ED 114 highlighted the quality of students’ ability to connect content to real-world professional scenarios, noting that all students could “make a connection to their experience working with children and families.”
In courses assessing Computation outcomes, results were more varied. CUL 104 faculty noted higher success rates on Outcome 1 (solving mathematical problems) than on Outcome 2 (evaluating and interpreting data for workplace decision-making), a pattern consistent with research showing that procedural computation tends to be more accessible than applied data interpretation. VT 114 and MTH 102 both fell short of faculty expectations, with VT 114 faculty questioning whether the prerequisite math placement level (Math Level 18) is sufficient preparation for the course’s computational demands. MTH 102 faculty noted a large disparity between outcome demonstration rates for the two computation sub-outcomes, and reflected that the assessment rubric may need recalibration to better align with overall course performance.
Alignment of Course Design and Outcomes
Several faculty reports identified clear alignment between course activities and the assessed Related Instruction outcomes as a driver of student success. In Human Relations-assessed courses, faculty attributed strong outcomes to intentional course design that embeds collaborative and empathetic communication into regular coursework rather than treating it as a standalone add-on. PSY 202Z faculty noted that “course design, instruction, and assessment practices are highly effective in supporting deep learning,” while DSGN 103 faculty noted no need for major course changes given the results.
In Computation-assessed courses, faculty identified specific opportunities to strengthen alignment. CUL 104 is transitioning instruction from a Math department faculty member to a Culinary faculty member whose applied knowledge of culinary mathematics is expected to improve contextual application. VT 114 faculty indicated plans to increase structured review sessions, formative feedback, and scaffolded practice opportunities. MTH 102 faculty noted they had already implemented redesigns of two challenging topics for the current term, converting one into a group project to reduce cognitive overload.
Equity and Disaggregated Data Reflections
Faculty engagement with disaggregated data varied in depth, in part due to small enrollment sizes that limit meaningful interpretation within individual sections. Where faculty were able to comment substantively, findings were mixed.
In Human Relations-assessed courses, PSY 202Z and DSGN 103 reported no meaningful performance gaps across demographic groups, consistent with the aggregate data showing strong and even performance across subgroups. PSY 228 noted that students of color showed strong outcomes with high rates of proficiency and exceeding, while students 19 years and under showed more variability.
In Computation-assessed courses, VT 114 identified more pronounced variation: White students showed higher rates of demonstrated proficiency compared to students of color, and students aged 19 and under showed higher variability than students in the 20–29 range. Pell-eligible students in VT 114 also showed a slightly lower demonstrated-outcome rate. MTH 102 noted counterintuitively favorable outcomes for students of color and first-generation students on Outcome 1, though cautioned against over-interpretation given small sample sizes, and identified higher non-demonstration rates among Pell Grant recipients as a concern warranting further investigation.
Institutional Support and Learning Environment
Faculty responses regarding institutional supports were variable. Several noted limited visibility into students’ use of tutoring and advising services, making it difficult to directly attribute outcome results to specific institutional interventions. CUL 104 provided the most detailed account, noting that students made consistent use of the Tutoring Center but that general math tutors lack familiarity with culinary applications; the report recommended an embedded tutor or Integrated Education and Training (IET) model for the course. VT 114 faculty noted the value of encouraging early engagement with tutoring services and identified an opportunity to more actively connect struggling students—particularly younger students and Pell-eligible students—to available resources.
PSY 202Z and PSY 228 faculty suggested that the consistency of proficiency across groups indicates institutional supports are broadly accessible, while identifying potential to leverage resources more intentionally to move students from “Demonstrated” to “Exceeded.” ED 114 noted appreciation for COCC’s focus on workforce preparation as a positive dimension of the institutional learning environment.
Faculty Reflection and Continuous Improvement Orientation
Even in courses where outcomes were met or exceeded, faculty demonstrated reflective engagement with the assessment process. DSGN 103 and PSY 202Z noted no immediate need for structural changes while committing to monitoring future assessment cycles. PSY 228 faculty identified specific planned adjustments including added scaffolding, earlier formative assessments, and structured reflection prompts to push more students toward advanced performance. VT 114 faculty outlined a detailed set of course redesign actions including new low-stakes practice opportunities, multi-modal content delivery, and early identification protocols for students at risk of non-proficiency. MTH 102 faculty indicated plans to revisit the assessment rubric and methodology to better capture actual student performance.
Faculty in several courses identified clear learning goals for the next assessment cycle: CUL 104 aims to increase success on Computation Outcome 2; PSY 228 targets reducing non-proficiency below 5% and increasing the exceeded rate to at least 30%; and VT 114 aims to bring the combined demonstrated-or-exceeded rate to at least 90% while reducing variability across student groups.
Conclusion
The combined quantitative and qualitative evidence from the Fall 2025 – Winter 2026 Related Instruction assessment cycle indicates that COCC’s CTE and vocationally-aligned courses are effectively supporting student achievement of Related Instruction outcomes. A substantial majority of students met or exceeded expectations across both Human Relations and Computation outcomes, and performance was broadly consistent across demographic groups, with no group showing a significant rate of non-demonstration on Human Relations outcomes.
Areas for continued attention include strengthening the contextual application component of Computation outcomes, ensuring prerequisite math placement requirements are appropriately calibrated for vocational programs, and deepening equity-focused support for younger students and Pell-eligible students in courses where variability has been identified. Faculty reflection across all assessed courses reflects a strong culture of continuous improvement, and the specific action plans documented in course-level reports provide a solid foundation for the next assessment cycle.
