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Abstract
This report presents a synthesis of quantitative student learning outcome data and qualitative course-level assessment findings for Social Science Discipline Studies outcomes assessed during Fall Term 2025 and Winter Term 2026. A total of 3,401 student assessment artifacts were evaluated across multiple disciplines, with assessments aligned to the Social Science Discipline Studies learning outcome: Apply analytical skills to social phenomena in order to understand human behavior. Quantitative results indicate that the large majority of students met or exceeded the learning outcome, with minimal instances of non-demonstration. Thirty-six faculty reports submitted by 17 faculty members across the assessment cycle reinforce these findings, highlighting generally strong student engagement, reflective attention to equity considerations, and an orientation toward continuous improvement in course design. Together, these data sources provide a comprehensive picture of student learning and instructional effectiveness within Social Science Discipline Studies across the assessment cycle.
Assessment Context and Scope
The Fall 2025 – Winter 2026 Social Science Discipline Studies assessment cycle included courses from multiple areas of study: Anthropology (ANTH 102 and 202), Criminal Justice (CJ 100, 101, 110, 120, 201, 214, 220, 222, 243), Economics (EC 201Z), Education (ED 152, 216, 219), Ethnic Studies (ES 201), History (HST 102, 103, 105, 106), Public Health (PHE 100, 210, 228, 248), Psychology (PSY 201, 202, 215), and Sustainability (SUS 101, 102). Also included in this report are course assessments from Fall 2023 (HST 101, 206, and 209), Winter 2024 (PSY 201), Spring 2024 (PSY 202), and Winter 2025 (PSY 228). Faculty assessed Social Science Discipline Studies outcomes using course-embedded assessments, such as final projects, case studies, reflections, exams, and applied coursework. Most faculty assessed these outcomes within single sections, with the exception of PSY 201, 202 and 215.
Assessment data were collected through Canvas and institutional reporting processes and include both aggregate numerical outcome results and faculty-authored qualitative reflections on student performance, equity considerations, and instructional context. All data referenced in this report are drawn from that institutional dataset and from faculty narrative submissions.
Section I: Quantitative Outcome Data
Overall Student Performance
A total of 3,401 student assessment artifacts were collected across the Social Science Discipline Studies assessment cycle. Table 1 summarizes overall student performance.

Table 1. Overall Student Performance on Social Science Discipline Studies Outcomes (% of students)
	Performance Level
	Student Count (%)

	No Basis for Assessment
	6%

	Null
	2%

	Outcome Not Demonstrated
	4%

	Outcome Demonstrated
	32%

	Outcome Exceeded
	56%

	Total Met or Exceeded
	88%



Note: Percentages represent aggregate data across all Social Science Discipline Studies artifacts in the dataset.

Overall, 88% of students met or exceeded the Social Science Discipline Studies outcome, indicating strong achievement across courses. The rate of non-demonstration was low (4%), suggesting that limited, course-specific challenges rather than systemic barriers account for any non-proficiency observed. The 6% categorized as "No Basis for Assessment" and 2% as "Null" likely reflect incomplete submissions or students who did not participate in the assessed activity rather than gaps in instruction or course design.
Student Performance by Demographic Group
Assessment data were disaggregated by race/ethnicity, gender, and Pell eligibility to examine patterns of student performance across demographic groups. Table 2 summarizes the aggregated results by demographic category.

Table 2. Student Performance by Demographic Group on Social Science Outcomes (% of students)
	Demographic Group
	No Basis
	Null
	Not Demonstrated
	Demonstrated
	Exceeded

	Students of Color
	3%
	4%
	4%
	35%
	55%

	White
	7%
	2%
	4%
	30%
	57%

	Female
	5%
	3%
	4%
	35%
	54%

	Male
	8%
	3%
	3%
	25%
	61%

	Pell Eligible
	7%
	3%
	3%
	35%
	53%

	Non-Pell
	5%
	2%
	4%
	31%
	58%



Note: Percentages are rounded. Combined "Met or Exceeded" rates range from 89–93% across all groups.
Across all demographic groups, the majority of students demonstrated or exceeded the outcomes. Performance was notably consistent: students of color, White students, female students, male students, Pell-eligible students, and non-Pell students all showed "Exceeded" rates between 53% and 61%. Male students showed a slightly higher "Exceeded" rate than female students, though the combined met-or-exceeded rate was similar across genders (approximately 86–89%). The percentage of students who did not demonstrate the outcome was low and consistent across all demographic groups, ranging from 3% to 4%, with no group showing a meaningful rate of non-demonstration.
Section II: Qualitative Course-Level Assessment Findings
Thirty-six faculty reports submitted by 17 faculty members across the Fall 2025 and Winter 2026 terms represent assessments from anthropology, criminal justice, economics, education, ethnic studies, history, public health, psychology, and sustainability. Several common themes emerged from these reports.
Student Learning and Achievement
The majority of faculty reported student performance meeting or exceeding expectations, consistent with the quantitative data. A wide range of courses reported 100% of participating students meeting or exceeding the outcome, including CJ 201, 220, and 222, EC 201Z, ED 152, ED 219, ES 201, PHE 100, PHE 248, PSY 201Z, PSY 202Z, and SUS 101.
The Criminal Justice program was particularly notable for the breadth and consistency of strong outcomes across its nine course sections. Criminal Justice faculty employed diverse active learning strategies — including case studies, role-playing, reflective analysis, personal interviews, police mission assignments, and documentary-based reflection — that supported students in moving beyond memorization to demonstrate higher-order thinking. CJ 220 faculty noted that students showed the ability to "analyze how behavior is categorized legally, considering factors such as intent, context, and circumstance." CJ 214's structured role-play and reflective analysis activity produced outcomes that frequently exceeded expectations: faculty reported that students "demonstrated meaningful reflection on social identity, systemic inequality, and historical context," and that the role-based structure produced "more thoughtful and well-supported analyses than anticipated." CJ 120's analysis of the People v. Turner case similarly demonstrated students' capacity to examine how offender characteristics, victim impact, and broader social influences shape behavior and judicial responses.
Psychology courses also showed strong achievement. PSY 215 reported a low non-proficiency rate of 5%, with faculty attributing success to applied and discussion-based learning strategies. PSY 201Z and PSY 202Z faculty described an intentional effort to connect students to each other and to the field through learning communities — including the Friday Learning Community — student clubs such as COPE, and robust support for transfer readiness and career preparation. The effectiveness of this approach was reflected not only in student performance but in alumni feedback: graduates reported that COCC's interactive classroom environment set a high bar that sometimes left them feeling underprepared for less engaging academic environments elsewhere.
Public Health also contributed strong outcomes. PHE 248 reported that all students met or exceeded expectations, with faculty noting that "students overwhelmingly connected health-related class content to the people and places around them" and demonstrated a strong understanding of the Social Determinants of Health.
Where outcomes fell short, faculty identified clear causes. HST 103 fell below expectations due to a 47% non-completion rate on the assessment project; faculty plan to collect data earlier in the term. ED 216 saw 17% of students not meeting the outcome, with faculty noting that additional support around study habits and stress management may be needed.
Alignment of Course Design and Outcomes
Strong course-outcome alignment was a consistent driver of success. Across the Criminal Justice program, faculty attributed results to assessment designs requiring active, structured engagement — CJ 214's role-based structure "encouraged deeper examination of human behavior, power, and decision-making" and produced stronger analyses than anticipated, while CJ 110 credited collaborative, applied assignments for integrating theory with practice. ANTH 202 faculty highlighted an early-term writing assignment that establishes the link between environment and behavior as a foundation for the course.
Some faculty noted limitations in how broadly framed institutional outcomes map onto their instructional approaches. PHE 100 faculty observed that formative, iterative assessment — intentionally scaffolded across multiple low-stakes activities — does not always translate cleanly into a single measurable artifact, raising a useful institutional question about how summative outcomes can best accommodate diverse pedagogical models.
Equity and Disaggregated Data Reflections
Faculty engagement with disaggregated data was constrained in many courses by small enrollment sizes, a limitation many faculty acknowledged explicitly. Where substantive comment was possible, findings were generally encouraging. Several courses — including PSY 202Z and CJ 201 — reported no meaningful performance differences across demographic groups. CJ 100 and 101 faculty noted that students across diverse demographic groups were able to engage with assignments and apply analytical skills to social phenomena, though CJ 100 (Winter 2026) observed that students in the middle age range slightly outperformed younger and older peers, who may benefit from additional scaffolding.
Across both the Criminal Justice and Psychology programs, older students tended to show higher rates of exceeding expectations — a pattern CJ 220 faculty attributed to additional academic or life experience supporting stronger analysis of legal scenarios. PSY 215 data confirmed this trend: students aged 30–39 and 40+ showed higher rates of exceeding expectations, while younger students more frequently fell in the "demonstrated" category. PSY 215 faculty (Fall 2025) specifically identified younger students and students of color as groups likely to benefit from increased early scaffolding and low-stakes formative checks in the first third of the term.
PSY 215 (Winter 2026) also found that White students slightly outperformed students of color in the "exceeded" category (44.2% vs. 38.5%), though both groups showed high overall proficiency. Notably, Pell-eligible students in that course exceeded at a slightly higher rate (53.8%) than non-Pell peers (51.1%), and first-generation students performed similarly to non-first-generation peers — findings that challenge common assumptions about equity gaps and merit further investigation. EC 201Z similarly found first-generation students outperforming other groups, a result worth exploring in future cycles.
The most pronounced equity concerns emerged in ED 216, where 50% of students of color, 20% of female students, 22% of Pell-eligible students, and 29% of first-generation students did not meet outcome expectations. Faculty attributed this pattern to challenges with study habits and stress management, and the Education department expressed a clear commitment to growing its support for diverse student populations.
Institutional Support and Learning Environment
Faculty responses regarding institutional supports were variable across the assessment cycle. PSY 228 highlighted strong support from the ADA team and programs supporting students experiencing mental health crises. PSY 201Z and PSY 202Z offered detailed and constructive feedback on the Early Assist warning program, describing it as a promising but still-developing resource. Faculty noted that referrals currently must come from faculty in enrolled courses, creating friction when advisors wish to make referrals from outside that role. They recommended expanded staffing and a broader referral scope so the institution can be "more responsive to our students at the individual level" and suggested the program be expanded to include a wider breadth of classes.
Anthropology faculty noted the absence of discipline-specific tutors, which places the full weight of formative assessment and individualized feedback on the instructor alone. ANTH 202 faculty identified promoting the Writing Lab more actively as a goal for the next cycle, and PHE 210 plans to build in extra credit for use of the Writing Center to increase student engagement with academic support. Some PHE faculty also reported uncertainty about how institutional support systems on campus work, suggesting that improved communication and visibility of available resources could benefit both faculty and students. ED 216 identified a need for more institutional programming that models good habits and provides structural support for diverse student populations, directly aligned with the equity concerns identified in that course's data.
Faculty Reflection and Continuous Improvement Orientation
Faculty responses regarding institutional supports were variable across the assessment cycle. PSY 228 highlighted strong support from the ADA team and programs supporting students experiencing mental health crises. PSY 201Z and PSY 202Z offered detailed and constructive feedback on the Early Assist warning program, describing it as a promising but still-developing resource. Faculty noted that referrals currently must come from faculty in enrolled courses, creating friction when advisors wish to make referrals from outside that role. They recommended expanded staffing and a broader referral scope so the institution can be "more responsive to our students at the individual level" and suggested the program be expanded to include a wider breadth of classes.	Comment by Gabrielle Orsi: Identical to section above on Institutional Support and Learning Environment. ??
Anthropology faculty noted the absence of discipline-specific tutors, which places the full weight of formative assessment and individualized feedback on the instructor alone. ANTH 202 faculty identified promoting the Writing Lab more actively as a goal for the next cycle, and PHE 210 plans to build in extra credit for use of the Writing Center to increase student engagement with academic support. Some PHE faculty also reported uncertainty about how institutional support systems on campus work, suggesting that improved communication and visibility of available resources could benefit both faculty and students. ED 216 identified a need for more institutional programming that models good habits and provides structural support for diverse student populations, directly aligned with the equity concerns identified in that course's data.
Conclusion
The combined quantitative and qualitative evidence from the Fall 2025 – Winter 2026 Social Science Discipline Studies assessment cycle indicates that COCC's social science courses are effectively supporting student achievement of the learning outcome to apply analytical skills to social phenomena in order to understand human behavior. With 88% of students meeting or exceeding the outcome across 3,401 assessment artifacts, and with met-or-exceeded rates ranging from 89% to 93% across all demographic groups, the data reflect a broadly equitable and successful instructional environment.
Two programs stood out for the scale and consistency of their results. The Criminal Justice program, assessed across nine course sections, demonstrated a sustained commitment to active learning pedagogies — including case studies, role-playing, reflective analysis, personal interviews, police mission assignments, and documentary-based reflection — that consistently produced strong analytical engagement from students. The Psychology program similarly demonstrated high achievement alongside a distinctive investment in student community, transfer readiness, and the development of applied analytical skills. Together, these two programs account for a substantial share of the assessment cycle's data and offer instructive models for other departments.
Areas for continued attention include supporting student completion and engagement in courses where non-participation, rather than non-proficiency, is the primary driver of unmet outcomes; strengthening equity-focused support for younger students, students of color, and Pell-eligible students in courses where variability has been identified; and developing institutional supports — including tutoring coverage in underserved disciplines, expanded Early Assist capacity, and clearer communication about available resources — that can meet students where they are.
Faculty reflection across all assessed courses reflects a strong culture of continuous improvement. The specific goals and action plans documented in course-level reports — from PSY 215's targeted effort to increase advanced proficiency among younger students, to CJ 110's commitment to sustaining applied learning experiences, to the Education department's focus on equity-centered student support — provide a solid foundation for the next assessment cycle and affirm the Social Science division's commitment to both academic rigor and student success.	Comment by Gabrielle Orsi: Maybe this final paragraph can move to the section titled Faculty Reflection and Continuous Improvement Orientation?
