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Abstract
This report presents a synthesis of course-level assessment findings for the Cultural Literacy Discipline Studies outcome assessed during Winter Term 2026 at Central Oregon Community College. Ten course submissions assessed the Cultural Literacy outcome, several in combination with the Social Science, Arts & Letters, or Health outcomes. The majority of submissions reported that results met or exceeded faculty expectations; one course (ED 216) reported that results fell short. Faculty reflections highlight strong overall student achievement, generally equitable performance across demographic groups with some gaps emerging at the highest performance level, and a notable emerging concern about the impact of AI tools on assessment validity. This report summarizes both the quantitative results faculty self-reported and the qualitative themes across submissions.
Assessment Context and Scope
All assessments in this report were conducted during Winter Term 2026 (January – March 2026). Faculty assessed the Cultural Literacy Discipline Studies outcome — “Analyze complex practices, values, and beliefs and the culturally and historically defined meanings of difference” — using course-embedded assignments including final exams, written analyses, applied projects, and reflective work. Several courses assessed Cultural Literacy alongside additional outcomes: most paired it with the Social Science outcome, SPAN 202 paired it with Arts & Letters, and PHE 228 paired it with both Social Science and Health.
Assessment data were collected through Canvas and institutional reporting processes, and faculty submitted qualitative reflections on findings, equity considerations, course design, and continuous improvement. Sample sizes varied considerably, from 5 students (PSY 202Z) to 80 students across two sections (PSY 215). Several faculty noted that small sample sizes limited the conclusions that could be drawn, particularly for disaggregated demographic analysis. Table 1 lists the ten course submissions that assessed the Cultural Literacy outcome. Submissions in the source data that assessed only Social Science or only Human Relations outcomes are excluded from this report.
Table 1. Courses Assessing the Cultural Literacy Outcome (Winter 2026)
	Course(s)
	Term
	Outcome(s) Assessed
	Result

	HST 102, HST 105
	Winter 2026
	Cultural Literacy; Social Science
	Met/Exceeded

	ES 201
	Winter 2026
	Cultural Literacy; Social Science
	Met/Exceeded

	ANTH 202, ANTH 237
	Winter 2026
	Cultural Literacy; Social Science
	Met/Exceeded

	SPAN 202
	Winter 2026
	Arts & Letters; Cultural Literacy
	Met/Exceeded

	PSY 215 (2 sec.)
	Winter 2026
	Cultural Literacy; Social Science
	Met/Exceeded

	PSY 202Z
	Winter 2026
	Cultural Literacy
	Met/Exceeded

	PSY 228
	Winter 2026
	Cultural Literacy
	Met/Exceeded

	ED 216
	Winter 2026
	Cultural Literacy; Social Science
	Fell short

	ED 219
	Winter 2026
	Cultural Literacy; Social Science
	Met/Exceeded

	PHE 228
	Winter 2026
	Health; Cultural Literacy; Social Science
	Met/Exceeded


Qualitative Course-Level Assessment Findings
Across the ten Cultural Literacy submissions, several themes emerged. The following subsections synthesize findings related to student achievement, course design, equity, institutional support, faculty reflection, and an emerging concern about academic integrity and AI.
Student Learning and Achievement
Most submissions reported that students met or exceeded expectations for the Cultural Literacy outcome. Where faculty reported specific figures, performance was generally strong. PSY 215 reported that across 80 assessed students, approximately 52.5% demonstrated and 41.3% exceeded the outcome, with 6.3% not demonstrating proficiency. PSY 202Z reported that 100% of its 5 assessed students exceeded the outcome. PSY 228 reported that across 16 students, approximately 62.5% demonstrated and 25.0% exceeded, with 6.3% not demonstrating and 6.3% having no basis for assessment. ED 219 reported that 87% of students demonstrated and 13% exceeded the outcomes.
ED 216 was the one submission to report that results fell short of expectations. The instructor noted that all students who completed the course either demonstrated or exceeded the outcomes, but that approximately 16% did not meet the outcomes, reflecting a small group of students who failed the course. The instructor emphasized that their goal is for every student to meet or exceed the outcomes, while acknowledging limited ability to control individual student engagement.
[bookmark: _Int_3velyUc3]Smaller-enrollment courses such as ES 201 (10 students), SPAN 202, and ANTH 202 reported that students met or exceeded the outcome but noted that modest sample sizes limited broader conclusions. PHE 228 reported that all students exceeded the measurement, though the instructor was uncertain where to locate the formal results and described relying primarily on formative rather than summative assessment.
Alignment of Course Design and Outcomes
[bookmark: _Int_6yubLcRZ]Faculty frequently attributed strong results to assignment design that connected course content to the analysis of cultural difference. The ANTH 202 instructor described an assignment asking students to explain how the environment affected the migratory patterns and social behavior of the Northern Paiutes, noting that linking social behavior to ecology is a key element of understanding culture and human behavior, and that the assignment sets writing expectations early in the term.
The SPAN 202 instructor reported that students consistently demonstrated comprehension and a willingness to participate in a cultural practice outside their own lived experience, and plans to add a reflection component in which students compare their own religious and holiday practices to the cultural activity completed in class, in order to more fully address the Cultural Literacy dimension of the assignment. The ES 201 instructor attributed strong engagement in part to the elective, opt-in nature of the course, noting that students self-select into material geared toward their interests. The PSY courses credited scaffolded, discussion-based, and applied learning strategies for supporting students in analyzing diverse perspectives and connecting course content to broader social contexts.
Equity and Disaggregated Data Reflections
Faculty engagement with disaggregated data varied, shaped heavily by sample size. Several courses with very small enrollments (SPAN 202, ANTH 202, ES 201) reported that students across demographic categories met the outcome at comparable rates but cautioned that the data were too limited to identify meaningful equity gaps. PSY 202Z reported uniformly high performance, with 100% of students exceeding the outcome across all demographic categories and therefore no observable equity gaps.
The larger PSY courses surfaced more nuanced patterns. PSY 215 found that students of color showed slightly higher rates of exceeding the outcome (50.0%) than White students (38.5%), while overall proficiency was similar across both groups. The same course identified a potential equity gap at the highest performance level by Pell status, with non-Pell students exceeding at 53.8% compared to 35.0% for Pell recipients. PSY 228 similarly found students of color exceeding at a higher rate (66.7%) than White students (58.3%) and noted that students aged 20–24 and 30 and older reached 100% proficiency while students 19 and under showed more variation.
Two Education courses raised equity concerns directly tied to the Cultural Literacy outcome. ED 216 reported that diverse students struggled more than dominant-culture students in the course. ED 219 noted slightly lower success rates for students of color, female students, Pell recipients, and first-generation students compared to their peers, though all groups still fell within the demonstrating-to-exceeding range. The HST 102/105 instructor noted an inability to assess demographic patterns because the identities of online students were not known.
Institutional Support and Learning Environment
Faculty reflections on institutional support were mixed, with several instructors noting limited visibility into which supports students accessed. The PSY courses generally credited tutoring, advising, and academic support services as contributing to high proficiency rates, with PSY 215 and PSY 228 specifically suggesting that connecting students with these supports early in the term could help move more students from demonstrating to exceeding the outcome.
[bookmark: _Int_ZyWRepYW]The ANTH instructor noted referring ANTH 237 students to science tutoring and identified an opportunity to better promote the writing lab for ANTH 202. Several instructors (ES 201, SPAN 202, PHE 228) reported being unable to assess institutional support meaningfully, with the PHE 228 instructor noting uncertainty about how support is integrated into the system and referencing the early referral system. The HST instructor expressed low confidence that online students make use of available supports.
Faculty Reflection and Continuous Improvement Orientation
Faculty across submissions identified specific goals for future cycles. Goals focused on advanced performance included increasing the percentage of students who exceed the outcome and narrowing the Pell/non-Pell gap (PSY 215), reducing non-proficiency and “no basis” cases while raising exceeding rates (PSY 228), and maintaining full proficiency while adding deeper critical analysis opportunities (PSY 202Z). The PSY instructors described concrete strategies including providing exemplars of “exceeds”-level work, adding formative feedback before summative assessments, and expanding low-stakes practice in analyzing cultural perspectives.
Other goals addressed course materials and engagement: firming up resources and replacing an AI-generated video with a better source (ES 201), clarifying assignment instructions (ANTH 237), adding a comparative cultural reflection piece (SPAN 202), building stronger early-term connections with students and supporting study planning and stress management (ED 216), and soliciting regular student input and feedback (ED 219). Several instructors planned no major changes, citing strong results and effective existing course design.
Emerging Theme: Academic Integrity and AI
A theme distinctive to this assessment cycle was faculty concern about the impact of generative AI on assessment validity. The HST 102/105 instructor expressed doubt about student engagement, noting that some students completed a 60-question exam in roughly 10 minutes, which the instructor interpreted as evidence of pasting questions into AI tools, and set a goal of making assignments “AI proof.” The PHE 228 instructor indicated they are considering redesigning the course around interviews and outreach specifically to reduce AI use. The ES 201 instructor noted having used an AI-generated video as a resource and intending to replace it with a more appropriate source. Taken together, these reflections suggest that academic integrity in the context of AI is an emerging consideration for faculty assessing the Cultural Literacy outcome.
Conclusion
The Winter 2026 Cultural Literacy assessment data present a generally positive picture of student learning across ten course submissions at COCC. The majority of submissions reported that students met or exceeded the Cultural Literacy outcome, with several courses reporting high rates of students exceeding expectations. One course, ED 216, reported that results fell short, attributing this to a small group of students who did not complete the course.
Equity findings were largely encouraging, with most courses reporting comparable performance across demographic groups and several reporting that students of color exceeded the outcome at higher rates than White students. At the same time, a few courses identified gaps at the highest performance level — particularly by Pell status — and two Education courses noted that students from underrepresented backgrounds experienced more difficulty, suggesting areas warranting continued attention. Small sample sizes frequently limited the strength of equity conclusions.
Faculty demonstrated a strong orientation toward continuous improvement, identifying concrete and actionable goals for future cycles, several aimed at moving students from demonstrating to exceeding the outcome. The cycle also surfaced an emerging cross-course concern about the influence of AI on assessment validity, which faculty are beginning to address through course and assignment redesign. These findings provide a coherent picture of Cultural Literacy learning at COCC during Winter 2026 and point to clear priorities for the next assessment cycle.
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