HIM Assessment Data: 2022-2026
This report compiles all available assessment data for the discipline. Tables 1–5 present Canvas data generated by instructors scoring a designated assignment. The qualitative excerpts following the tables summarize major themes from end-of-process faculty surveys for each course or course group, generated with AI assistance.
Table 1 shows how all students performed against the listed Learning Outcomes, using four scoring categories: no basis for assessment (assignment not submitted), outcome not demonstrated (did not meet expectations), outcome demonstrated (met expectations), and outcome exceeded (superlative work). Both percentage and raw count are given for each category.
Tables 2–5 show the proportion of assessments that met or exceeded expectations, broken out by demographic group. The "no answer" or “not asked” column reflects students who did not report that demographic information at enrollment — it does not indicate whether they completed the assessment.
Please review this data, note any disparities between groups, and reflect on instructional or curricular changes that could improve performance on Learning Outcomes or reduce disparities. Each discipline or program is asked to complete a survey documenting this reflective practice.
Table 1: Performance of students on College-wide or CTE program specific Learning Outcomes:
	 
	 
	No basis for assessment
	Outcome not demonstrated
	Outcome demonstrated
	Outcome exceeded
	Grand Total

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Other
	CODING 2
	5%
	9
	5%
	9
	43%
	81
	48%
	90
	100%
	189

	
	CODING 4
	 
	 
	4%
	1
	38%
	9
	58%
	14
	100%
	24

	
	HIM 2
	 
	 
	2%
	3
	23%
	37
	75%
	119
	100%
	159

	
	HIM 3
	 
	 
	1%
	1
	2%
	2
	97%
	93
	100%
	96

	Grand Total
	2%
	9
	3%
	14
	28%
	129
	68%
	316
	100%
	468








Table 2: Demographics, by race, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Students of Color
	White
	No Answer

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Other
	CODING 2
	100%
	36
	88%
	126
	100%
	9

	
	CODING 4
	100%
	5
	94%
	17
	100%
	1

	
	HIM 2
	97%
	37
	98%
	119
	 
	 

	
	HIM 3
	100%
	17
	99%
	78
	 
	 

	Grand Total
	99%
	95
	94%
	340
	100%
	10



Table 3: Demographics, by gender, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Female
	Male
	No Answer Provided

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Other
	CODING 2
	89%
	144
	 
	 
	100%
	27

	
	CODING 4
	95%
	20
	 
	 
	100%
	3

	
	HIM 2
	98%
	155
	100%
	1
	 
	 

	
	HIM 3
	99%
	94
	100%
	1
	 
	 

	Grand Total
	95%
	413
	100%
	2
	100%
	30



Table 4: Demographics, by generation in college, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	First Generation
	One or both parents earned associates degree or higher
	Not Asked

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Other
	CODING 2
	92%
	99
	89%
	72
	 
	 

	
	CODING 4
	100%
	15
	89%
	8
	 
	 

	
	HIM 2
	98%
	105
	98%
	51
	 
	 

	
	HIM 3
	98%
	64
	100%
	31
	 
	 

	Grand Total
	96%
	283
	94%
	162
	 
	 


Table 5: Demographics, by Pell grant status, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Received Pell Grant
	Did Not Receive Pell Grant

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Other
	CODING 2
	93%
	117
	86%
	54

	 
	CODING 4
	94%
	16
	100%
	7

	 
	HIM 2
	99%
	105
	96%
	51

	 
	HIM 3
	98%
	63
	100%
	32

	Grand Total
	96%
	301
	93%
	144



AI summary of available qualitative data (excerpts from faculty survey): HIM 100, HIM 110, HIM 150, HIM 210, HIM 220, HIM 270, HIM 290
1. Several reports are minimal or incomplete (HIM 100, HIM 220, HIM 290). These entries from Mandalynn Marcus contain little more than "Met/Exceeded expectations" with no summary, demographic analysis, or narrative detail — a notable data-completeness gap across three courses from the same instructor, worth flagging for the compiled report. 
2. HIM 110 shows near-universal success, with the one non-completer explicitly distinguished from a true failure. Christi Lemire notes the single student who didn't demonstrate the outcome never dropped the course — implying incomplete engagement rather than a true skill gap, and she concludes no adjustment is needed since instruction and assignments are well-designed. 
3. HIM 150 and HIM 270 both show 100% success among students who completed the work, echoing the "completion, not comprehension" pattern seen across many other departments. In HIM 150, Lemire's main goal is simply ensuring all students complete the assignment, not changing instruction. 
4. HIM 270 links classroom assessment directly to real-world, credential-relevant skills. Lemire frames the Excel/data-analysis assignment (using de-identified birth center data) as direct preparation for real-world data decision-making in the HIM field — a strong, explicit curriculum-to-workforce connection. 
5. Remote instruction creates a visibility gap on institutional support usage. In HIM 210, Lemire notes she's a remote instructor and isn't aware of which students use tutoring/advising resources — a distinct type of support-tracking gap tied specifically to the remote delivery model, worth noting separately from the more common "I don't know" responses seen in other departments. 
6. HIM 150 explicitly ties the assessed skill to professional credentialing. Lemire notes the release-of-information assignment demonstrates a "fundamental task" HIM professionals perform and confirms COCC is teaching skills aligned with the RHIT credential — useful context for accreditation-related reporting.

