Exercise Science (HHP/HHPA) Assessment Data: 2022-2026
This report compiles all available assessment data for the discipline. Tables 1–5 present Canvas data generated by instructors scoring a designated assignment. The qualitative excerpts following the tables summarize major themes from end-of-process faculty surveys for each course or course group, generated with AI assistance.
Table 1 shows how all students performed against the listed Learning Outcomes, using four scoring categories: no basis for assessment (assignment not submitted), outcome not demonstrated (did not meet expectations), outcome demonstrated (met expectations), and outcome exceeded (superlative work). Both percentage and raw count are given for each category.
Tables 2–5 show the proportion of assessments that met or exceeded expectations, broken out by demographic group. The "no answer" or “not asked” column reflects students who did not report that demographic information at enrollment — it does not indicate whether they completed the assessment.
Please review this data, note any disparities between groups, and reflect on instructional or curricular changes that could improve performance on Learning Outcomes or reduce disparities. Each discipline or program is asked to complete a survey documenting this reflective practice.
Table 1: Performance of students on College-wide or CTE program specific Learning Outcomes:
	 
	 
	No basis for assessment
	Outcome not demonstrated
	Outcome demonstrated
	Outcome exceeded
	Grand Total

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Discipline Studies
	Health
	21%
	52
	4%
	9
	22%
	55
	53%
	130
	100%
	246

	Other
	CH CC1 4
	 
	 
	 
	 
	33%
	7
	67%
	14
	100%
	21

	Grand Total
	19%
	52
	3%
	9
	23%
	62
	54%
	144
	100%
	267



Table 2: Demographics, by race, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Students of Color
	White
	No Answer

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Discipline Studies
	Health
	86%
	61
	76%
	121
	20%
	3

	Other
	CH CC1 4
	100%
	7
	100%
	14
	 
	 

	Grand Total
	87%
	68
	78%
	135
	20%
	3


Table 3: Demographics, by gender, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Female
	Male
	No Answer Provided

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Discipline Studies
	Health
	77%
	117
	71%
	64
	100%
	4

	Other
	CH CC1 4
	100%
	14
	100%
	7
	 
	 

	Grand Total
	79%
	131
	73%
	71
	100%
	4



Table 4: Demographics, by generation in college, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	First Generation
	One or both parents earned associates degree or higher
	Not Asked

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Discipline Studies
	Health
	88%
	84
	75%
	82
	46%
	19

	Other
	CH CC1 4
	100%
	7
	100%
	14
	 
	 

	Grand Total
	88%
	91
	78%
	96
	46%
	19



Table 5: Demographics, by Pell grant status, of students who “demonstrated outcome” and “exceeded outcome” for each Learning Outcome
	 
	 
	Received Pell Grant
	Did Not Receive Pell Grant

	 
	 
	Outcome demonstrated & Outcome exceeded
	Outcome demonstrated & Outcome exceeded

	 
	 
	% of Total 
	count of assessments
	% of Total 
	count of assessments

	Discipline Studies
	Health
	86%
	91
	67%
	94

	Other
	CH CC1 4
	100%
	7
	100%
	14

	Grand Total
	87%
	98
	70%
	108



AI summary of available qualitative data (excerpts from faculty survey): HHP 260, HHP 262, HHP 295, HHP 267, HHP 270, HHP 266, HHP 210, HHP 100, HHP 248, HHP 231, HHP 268, HHP 259, HHP 261, HHPA 104, HHPA 120, HHPA 134, HHPA 135, HHPA 146, HHPA 147, HHPA 151, HHPA 177, HHPA 199, HHPA 170, HHPA 171, HHPA 178, HHPA 179, HHPA 185, HHPA 106, HHPA 102, HHPA 156, HHPA 122, HHPA 140, HHPA 103, HHPA 158, HHPA 148, HHPA 126, HHPA 130
1. The "poorly designed assessment tool" root cause repeats in HHPA's own 2022–23 baseline. Just like the HHP report from the same year, HHPA's first data collection (120 students, 77% vs. an 85% target) is attributed by Jessica Russell to the assessment tool itself, not student performance — reinforcing that this was a program-wide, first-year measurement problem rather than an instructional one. 
2. HHPA 104 (Spring 2024) surfaces a specific, named equity gap: students of color underperformed white students, along with first-gen and Pell-eligible students. Waller responds with concrete instructional plans — more check-ins, reflective activities, and diverse examples — making this one of the more actionable gap-plus-fix pairings in the dataset. 
3. By contrast, the large multi-course HHPA report (Fall 2025, 8 courses) shows minimal equity gaps, including 100% outcome achievement for students of color across all assessed courses — a notable shift from the HHPA 104 finding just a few terms earlier, suggesting either genuine improvement or different course/cohort dynamics worth investigating. 
4. Very small per-course sample sizes are a recurring theme in HHPA activity courses. The Winter 2026 report (HHPA 170/171/178/179) explicitly notes some courses had as few as 1–4 students assessed, and Waller repeatedly cautions against overinterpreting the data despite universally strong results. 
5. Writing-based assessment format specifically credited for strong results in HHPA 170/171/178/179. Waller attributes success partly to the format itself — a writing prompt let students "explain their thinking" and "show more depth" than a more limited assessment type would allow. 
6. Consistent instructional response across recent HHPA reports: earlier formative check-ins and clearer rubrics/scaffolding. This same fix — adding brief early knowledge checks and clarifying instructions for major assignments — appears in both the Fall 2025 multi-course report and is echoed in HHPA 104, suggesting a department-wide instructional strategy taking shape across course sections. 
7. Institutional support is asserted as effective in HHPA's Fall 2025 report, but without direct evidence. Waller credits COCC's advising, financial aid, and academic resources for the strong equity outcomes, while acknowledging elsewhere (HHPA 104) uncertainty about where to find data connecting individual students to specific supports — a gap between confident institutional-support claims and the actual evidence available, worth flagging for the compiled report.

