COCC — NWCCU Report: Assessment of Student Learning
Central Oregon Community College
Assessment of Student Learning: Process and Findings
Executive Summary
Over a four-year cycle from 2022 through 2026, Central Oregon Community College faculty scored one meaningful assignment per course on a common four-category scale to assess College-wide outcomes in General Education  (Discipline Studies and Foundational) and Related Instruction courses and program outcomes in Career and Technical Education (CTE) capstone courses (Appendix A). The College compiled these scores, disaggregated by student demographics, with instructor reflections into summary data sheets. Faculty in eighteen disciplines and programs (six Associate of Arts transfer departments and twelve CTE programs) reviewed their results together and committed to specific changes for the following year. The principal findings are:
1. Students are meeting outcomes at high rates. Across approximately 17,000 scored assessments, 86 percent demonstrated or exceeded the outcome.
1. Non-completion is nearly as large a factor as skill deficiency.  Unsubmitted work (6.9 percent) accounted for nearly as much unmet performance as work that did not demonstrate the outcome (7.5 percent).
1. Equity gaps are concentrated, not pervasive. The most consistent gaps affected first-generation and Pell-eligible students in the two Related Instruction communication outcomes Communication 1 and 2.
1. Faculty examined the evidence critically, questioning sample sizes, missing group sizes, and the limits of single-assignment snapshots.
1. Faculty capacity shapes what programs can change, particularly in programs that rely on one full-time faculty member, part-time faculty, or external preceptors.
Section 1: Assessment Process
COCC assesses student learning through a five-year cycle that combines course-level scoring of student work, individual instructor reflection, and collective discipline and program reflection. The process keeps assessment grounded in faculty judgment about authentic student work, pairs quantitative results with faculty interpretation, and produces discipline- and program-wide plans for improving student learning.
Outcomes Assessed and Scoring
From 2022 through 2026, instructors assessed Discipline Studies outcomes (Arts and Letters, Cultural Literacy, Science, Computer Science, and Social Science), Foundational outcomes (Health, Mathematics, Oral Communication, Writing, and Information Literacy), and Related Instruction outcomes (Human Relations, Communication, and Computation) in courses designated as General Education or Related Instruction courses. CTE programs assessed program learning outcomes in capstone or capstone-equivalent courses, where mastery can be observed near program completion.
In each assessed course—Transfer and CTE alike—the instructor selected one meaningful assignment aligned with the outcome and scored each student’s work in one of four categories:
1. No basis for assessment: the assignment was not submitted.
1. Outcome not demonstrated: the work did not meet expectations.
1. Outcome demonstrated: the work met expectations.
1. Outcome exceeded: the work was superlative.
Scores were recorded in Canvas. This common metric allowed results to be aggregated across courses and programs while leaving the choice of assignment to faculty expertise.
Individual Instructor Reflection
Each instructor also completed an individual assessment survey for every assessed course, reflecting on where students struggled, how helpful instructional resources were, planned pedagogical changes, and any equity gaps observed. These reflections captured knowledge that scores alone cannot convey, such as whether low performance reflected missing work or missing skills.
Compilation, Faculty Reflection, and Action Planning
After the fourth year, the College compiled the scoring data, disaggregated by race and ethnicity, gender, first-generation status, and Pell eligibility, together with excerpts from the instructor reflections into summary data sheets for each discipline and program. Faculty read, reflected on, and discussed their data. Each discipline and program then completed a collective reflection survey identifying strengths, performance and equity gaps, and limitations of the assessment process. Each also committed to specific curricular, instructional, or equity-focused actions for the following year, with leads and timelines, and ranked those priorities. Commitments were shared with the Assessment and Curriculum Office and will be revisited at the start of the next academic year, closing the loop between results and improvement.
Section 2: Findings
2.1 General Themes and Findings
Students are meeting the College’s learning outcomes at high rates. Across approximately 17,000 scored assessments of Discipline Studies and Related Instruction outcomes, 86 percent demonstrated or exceeded the outcome. Human Relations outcomes were strongest, at roughly 89 percent. The lowest rates, and the highest “not demonstrated” rates (17 to 21 percent), were in foundational communication and quantitative outcomes:

	89% 
	 
	No Basis 
	Outcome Not Demonstrated 
	Outcome Demonstrated
	Outcome Exceeded 
	Total Proficiencya
	Total count of assessments

	Discipline Studies
	Arts & Letters
	8%
	3%
	31%
	58%
	89%
	1,801

	
	Cultural Literacy
	10%
	11%
	31%
	48%
	79%
	2,390

	
	Health
	10%
	3%
	22%
	65%
	87%
	539

	
	Mathematics
	5%
	17%
	26%
	52%
	78%
	697

	
	Science
	7%
	8%
	44%
	42%
	86%
	1,795

	
	Social Science
	6%
	4%
	33%
	55%
	88%
	3,533

	Related Instruction and Foundational
	Human Relations 1
	10%
	1%
	13%
	76%
	89%
	616

	
	Human Relations 2
	10%
	0%
	11%
	78%
	89%
	612

	
	Communication 1
	5%
	21%
	56%
	18%
	74%
	778

	
	Communication 2
	5%
	17%
	61%
	17%
	78%
	768

	
	Computation 1
	8%
	7%
	61%
	25%
	86%
	673

	
	Computation 2
	8%
	17%
	50%
	26%
	76%
	806

	
	Information Literacy
	3%
	8%
	41%
	48%
	89%
	248

	
	Speech/Oral Communication
	22%
	3%
	12%
	63%
	75%
	152

	
	Writing 1
	1%
	3%
	79%
	13%
	92%
	1,395

	
	Writing 2
	5%
	4%
	47%
	44%
	91%
	258


a Total Proficiency is the percent of students who demonstrated the outcome and the percent of students who exceeded the outcome
Non-completion accounts for nearly as much unmet performance as skill deficiency. College-wide, 6.9 percent of assessments had no basis for scoring because work was not submitted, compared with 7.5 percent that did not demonstrate the outcome. Faculty in both transfer and CTE areas reached the same conclusion: when students submit the work, they generally demonstrate the outcome. This points improvement efforts toward engagement, persistence, and retention as much as toward instruction.
Equity gaps are concentrated in foundational outcomes and occur early in program sequences. The most consistent College-wide gaps affected first-generation and Pell-eligible students in the Related Instruction Communication outcomes 1 and 2:
	Student group
	Demonstrated or exceeded
	Comparison group
	Demonstrated or exceeded

	First-generation
	67–72%
	Continuing-generation
	81–86%

	Pell recipients
	69–72%
	Non-recipients
	79–85%



Smaller gaps appeared in the Foundational Mathematics outcome results for students of color and in the results for the Writing & Information Literacy Foundation outcome 1 for first-generation students. At the program level, most faculty found no consistent gap; where gaps appeared, they were course-specific or narrowed as students progressed, and some ran counter to national patterns. Faculty attributed gaps mainly to students’ work and family obligations, financial pressure, uneven prior preparation, and rural geography.
Faculty engaged critically with the evidence. A significant share of reflections questioned what the data could and could not show:
1. Small class sizes can make a single student appear to be a trend.
1. Disaggregated tables report success rates without group sizes, making it hard to distinguish real gaps from small-sample variation.
1. A single end-of-term assignment captures achievement but not growth.
1. Completion and demonstration are often indistinguishable in the scoring.
1. Students’ use of generative AI limits what some assignments reveal about individual learning.
This critical engagement reflects a maturing assessment culture, and these concerns are informing refinements to the next cycle.
Faculty capacity shapes what programs can change. Programs relying on a single full-time faculty member, on part-time faculty, or on external clinical preceptors reported the greatest constraints, and programs with more capacity produced more detailed, time-bound plans.
Planned actions favor targeted adjustments. Programs ranked equity-focused actions lowest on average, usually because their own data showed no consistent gap. Where equity actions were planned, they relied on Early Assist, TRIO, embedded Integrated Education and Training (IET) and Adult Basic Skills support, tutoring, and early-term check-ins. Faculty also recommended that the College report group sizes with disaggregated data, standardize assessed assignments within disciplines, integrate program-level evidence such as licensure results, and follow up with graduates.
2.2 Associate of Arts (Transfer) Disciplines
Six transfer departments or disciplines submitted reflections: Communication, Music, Criminal Justice, Education, Engineering and Physical Sciences, and World Languages and Cultures.
What faculty identified. Faculty credited strong results to applied, scaffolded practice, including experiential learning in communication courses, guided case analysis in Criminal Justice, and early release of the Music Fundamentals exam as a self-check. They also cited mentorship and integration of College resources, such as library instruction built into a Chemistry assignment. Several disciplines documented equitable outcomes: calculus-based Physics showed none of the demographic gaps common nationally, two Criminal Justice courses reached full proficiency across all groups, and Pell-eligible and BIPOC Education students sometimes outperformed their peers in many disciplines or programs.
What faculty learned. Five of six disciplines found that non-submission, not skill, underlies most unmet outcomes. The Foundational Speech/Oral Communication outcome had the highest unscored rate of any College-wide outcome (22 percent), and Chemistry reported 19 percent non-submission. Demographic gaps were localized: students of color in a Speech course, which faculty connected to belonging in public speaking, and Pell-eligible students in Introductory Chemistry and Introductory Physics. Faculty also found that assignment design can undermine data, as when Physics students could chose not to do the assessed assignment, but instead replace it with an extra credit assignment.
What faculty questioned. Transfer faculty raised the sharpest questions about validity: whether one assignment in a small class represents course-level learning, whether end-of-term scores capture growth, whether completion-based scoring inflates success, whether AI limits online assessment, and whether inconsistent assignment types and timing make results comparable. In Geology, faculty traced a weak result to confusing prompt wording rather than a learning gap.
What faculty planned. Communication will standardize assignments and collection timelines and conduct a cultural audit of course materials. Chemistry will add scaffolded practice in evaluating evidence; Physics will raise the weight of its assessed assignment; Music will add a beginning-of-term baseline to measure growth. Chemistry, Communication, and World Languages will make greater use of Early Assist and TRIO. Criminal Justice will maintain current practices, noting that having only one full-time faculty member limits its capacity for further change.
2.3 Career and Technical Education Programs
Twelve CTE programs submitted reflections: Addiction Counseling and Behavioral Health, Art and Design, Automotive, Computer and Information Systems, Culinary Arts, Emergency Medical Services, Forest Resources Technology, Health Information Management, Manufacturing Technology, Medical Assistant, Nursing, and Veterinary Technician.
What faculty identified. Nearly every program named industry-experienced faculty as its central strength, along with hands-on, simulation-based instruction and advisory board and employer partnerships. Strength in meeting program learning outcomes, which in many programs are defined by the advisory board or external accrediting bodies, point directly to strong industry alignment and hands-on instruction in critical skill areas. Many programs validated results with external evidence: EMT first-attempt certification pass rates rose from 70 percent in 2023 to 93 percent in 2025, with Paramedic at 100 percent; every Veterinary Technician graduate passed national licensure at least 20 percent above the national average in every domain.
What faculty learned. Mathematics and computation emerged as the most consistent challenge, identified independently by Veterinary Technician, Culinary Arts, Manufacturing Technology, and Medical Assistant and mirroring the College-wide weakness in Related Instruction Computation outcome 2. Demographic differences appeared early and then closed: in Veterinary Technician, students of color and Pell-eligible students performed lower in an early math-intensive course but all groups met or exceeded outcomes by the second year. Programs also identified pipeline concerns, including recruitment and diversity (Automotive, Forestry), EMT-to-Paramedic progression and rural barriers (EMS), and integration of learning across courses for part-time students (Computer and Information Systems). These disparities in recruitment were born out by the low numbers of BIPOC and non-traditional students in the pool of students being assessed. While very few performance disparities were noted, absolute numbers of students in these groups were low in many skilled-trades and health science programs.
What faculty questioned. CTE faculty questioned data granularity: small cohorts limit demographic conclusions, and Art and Design called for group sizes to accompany percentages. Programs relying on preceptors or multiple evaluators, including Medical Assistant, Nursing, and EMS, questioned rubric consistency and completion.
What faculty planned. CTE programs proposed the most substantial structural changes of the cycle. Addiction Counseling converted two skills courses to a lecture-and-lab format with smaller caps; Culinary Arts will move culinary mathematics into the program with on-site tutoring. Computer and Information Systems will review its foundational sequence, and Veterinary Technician will add early math practice. Medical Assistant will simplify its preceptor rubric, Nursing will computerize its Clinical Assessment Tool, and EMS will calibrate competency-based scoring beginning in Fall 2026. Programs’ proposed equity initiatives feature embedded IET and Adult Basic Skills support, early referral, and expanded access, including EMS rural and tribal outreach and a Nursing “Boost Day” for Madras and advanced-placement cohorts.
Conclusion
This cycle shows that COCC students are achieving the College’s learning outcomes at high rates across both transfer and career and technical pathways. Its greater value lies in what faculty learned by examining four years of their own evidence together: where and for whom gaps appear and why,and whether the process measures what it intends to measure.
Three findings stand out for institutional planning. Non-completion of assignments is nearly as large a source of unmet outcomes as skill deficiency, placing engagement and early support alongside instruction. Equity gaps are concentrated in foundational communication and quantitative outcomes and among first-generation and Pell-eligible students, making them a clear focus for College-wide attention. And faculty capacity and data design directly affect the quality of assessment and the ambition of improvement plans.
Faculty responded with concrete discipline- and program-wide commitments, which will be revisited at the start of the next academic year, and with recommendations that will inform refinement of the assessment process. Together, they reflect an assessment process that is faculty-owned, evidence-based, and oriented toward continuous improvement of student learning.
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